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Lime Trust isfounded upon four principles: Leadership, Innovation, Motivation and Excellence. It creates a
sustainable group of exceptional, high-performing schools that improve life chances, and are trusted and
respectedintheircommunities. Lime Trust provides a high quality education for pupils through school-to-
school collaboration, Trust direction, high challenge and support.

Alongwith ourprinciples, Lime Trust has core values thatare demonstrated and upheld by our pupils,
employees and stakeholders. Respectforall underlines ourseven core values:

Respect

Equality

Self-worth

Partnership

Enjoyment

Communication (a voice for all)
Trust

Introduction

The personresponsiblefor managingthe SEN/D provision in school is MrJames Harfield (Assistant
Headteacher: SEN/D, Inclusion and Safeguarding), who can be contacted on 01733 264238 or by
emailing james.harfield@limetrust.org. The Assistant Headteacher: SEN/D, Inclusion and
Safeguardingis part of the school’s seniorleadership team (SLT).

Compliance

This policy complies with our statutory requirement and has been written with referenceto the
following guidance and documents:

e  SEND Code of Practice 0 — 25 (DfE, May 2015)

e  EqualityAct 2010

e The SEN and Disability Regulations (2014)

e  Statutory Guidance on Supporting Pupils at School with Medical Conditions (DfE, Dec 2015)
e  The National Curriculumin England: framework for Key Stage 1and 2 (July 2014)
e  Teacher’sStandards 2012

e  TA Standards 2015

e Lime Academy Watergall Safeguarding and Child Protection Policy

e Lime Academy Watergall Accessibility Policy and Plan

e Lime Academy Watergall Equality Plan

e Lime Academy Watergall Supporting Pupils with Medical Conditions Policy

Aims

Our overarchingaimin Lime Academy Watergall is to create an atmosphere of encouragement,
acceptance, respectand understanding of individual needs, in which all pupils can maximise their
potential. We aimto do this by:
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e raisingthe aspirations of and expectations forall pupils with SEN/D

e enablingeach pupil to partake inand contribute fully to school life

e enablingeach pupiltoreach hisor her full potential

e endeavouringtounderstandand meetthe individual needs of each child

e providingafocuson outcomesforchildren ratherthan hours of provision/support

e workingclosely with external agencies

e includingthe viewsof the child and their parentsinthe monitoringand reviewing of provision

Definition of Special Educational Needs and/or Disability

The SEND Code of Practice 2015 states that a child has special educational needsif he/she hasa
learning difficulty which requires special educational provision to be made forhimor her. In this
context, achild has a learning difficulty if he/she has a significantly greater difficulty in learning than
the majority of children of hisor herage. It also coversa child who has a disability which hinders or
prevents himorherfrom making use of educational facilities provided in schools for children of t he
same age.

In school we also acknowledge higher attaining children as possiblyalso beingin need of additional
support, guidance or provision.

Whenidentifyingthe needs of a pupil with SEND, we referto the four broad areas of need as
detailedinthe Code of Practice (2015, p.97). These are as follows:

Communication and Interaction - thisincludes children with speech,language and communication
needs (SLCN) and those who fall on the autisticspectrum (ASD).

Cognition and Learning - thisincludes children who demonstrate features of moderate, severe or
profound learning difficulties or specificlearning difficulties such as dyslexia, dyscalculiaand
dyspraxia.

Social, Mentaland Emotional Health - thisincludes children who may be withdrawn orisolated,
displaying disruptive or disturbing behaviourand underlying mental health difficulties, e.g. anxiety,
depression. Otherchildren may have features of hyperactivity, concentration difficulties and/or
impulsive behaviours orattachmentdisorder.

Sensory and/or Physical - thisincludes children with sensory impairment, visual impairment, hearing
impairment or multisensory impairments and physical difficulties which may require ongoing
supportand specialistequipment.

The followingare not, inisolation, considered to require SEN/D provision, but may impact on
attainmentand progress:

e Disability (the Code of Practice outlines the ‘reasonable adjustment’ duty for schools provided
underthe Equality Act)

e Attendance and punctuality

e Englishasan Additional Language (EAL)

e Beinginreceiptof the Pupil Premium grant

e Beinga Childin Care (CiC)
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e Behavioural difficulties

Disability

Many childrenandyoung people who have SEN may have a disability under the Equality Act 2010;
thatis‘...a physical or mental impairmentwhich hasalong-termand substantial adverse effecton
theirability to carry out normal day-to-day activities’. This definition provides arelatively low
threshold andincludes more children than many realise; ‘long-term’ is defined as ‘ayear or more’
and ‘substantial’ is defined as ‘more than minor or trivial’. This definition includes sensory
impairments such asthose affecting sight or hearing, and long-term health conditions such as
asthma, diabetes, epilepsy and cancer. Children and young people with such conditions do not
necessarily have SEN, but where there adisabled child oryoung personrequires special educational
provisionthey willalso be covered by the SEN definition.

As a school we observe two key duties:

e  We must not directly orindirectly discriminate against, harass orvictimise disabled children and
young people

e We must make reasonable adjustments, including the provision of auxiliary aids and services, to
ensure thatdisabled children and young peopleare not at a substantial disadvantage compared
with theirpeers. This dutyis anticipatory —it requires thought to be giveninadvance to what
disabled children and young people might require and what adjustments might need to be
made to preventthatdisadvantage.

For furtherinformation, please see the school’s Accessibility Policy and Plan which is available on the
school website.

Identification, assessment and review of pupils with SEN/D

The Code of Practice outlines agraduated response to pupils’ needs, recognising that thereisa
continuum of need matched by a continuum of support. Thisresponse isseen as action thatis
additional to or differentfromthe provision made as part of the school’s usual differentiated
curriculum and strategies. The school keeps arecord of those pupils receiving SEN support as part of
a wider provision map.

A graduated approach to SEN/D support

Where a pupil isidentified as having SEN, we take action to remove barrierstolearningand put
effective special educational provisionin place. This SEN support should take the form of a four-part
cycle through which provisionisrevisited, refined and revised with agrowing understanding of the
pupil’sneeds and what supports the pupil in making good progress and securing good outcomes.
Thisis known asthe graduated approach or ‘assess-plan-do-review’ (APDR). It will highlight where
the support of more specialist expertiseis required.

Assess
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Where concernis expressed that a pupil may have a special educational need, the class teacher
takes early action to assess and address the difficulties. Thisincludes raising their concerns with the
school’s SENCO by completing an Initial Concerns/Referral form.

Itisthe responsibility of class teachers, underthe Teachers’ Standards 2012 and the SEND Code of
Practice 2015, to putin place strategiesthat will supportand accelerate the progress and
development of SEN/D pupilsintheirclass. Differentiation and class-based strategies come under
the category of quality firstteachingand are the first stepsin responding to pupils with additional
needs.

If the professional opinion of the class teacherand SENCO is that a child’s needs are more complex
or not respondingto quality first teaching strategies, then the child is placed higher up the concern
ladderintothe category ‘SEN Support’. At thisstage, all the information gathered from withinthe
school about the pupil’s progress, alongside national dataand expectations of progress, is brought
togetherto form a profile of the child and plan appropriate support.

The process of assessment will involve:

e carryingout a clear analysis of the pupil’s needs drawing on teacherassessmentand experience
of the pupil

e takeintoaccount theirprevious progressand attainment

e considerthe pupil’s developmentin comparison to their peers and national data

e considerthe views of parents, the pupil’sownviews and, if relevant, advice from external
support.

We take seriously any concerns raised by a parent. These are recorded and compared to the school’s
own assessment and information on how the pupil is developing.
Academicprogressis cause forconcern ifit:

e issignificantly slowerthanthat of their peers starting from the same baseline

failsto match or betterthe child’s previous rate of progress

failstoclose the attainment gap between the child and their peers

widens the attainment gap

Additionally, where a pupil is not making progress with their wider development due to social and/or
emotional difficulties, SEND provision would be considered to enable the child oryoung person to
make a successful transition to adultlife.

Plan

Where itis decidedto provide a pupil with SEN support, the parents are notified. The teacherand
the SENCO should agree, in consultation with the parentand the pupil, the adjustments,
interventionsand supportto be putin place, as well asthe expected impact on progress,
developmentorsocial/emotional skills. Support and intervention provided is then selected to match
the outcomesidentified forthe pupil. Where necessary, plans will outline parental involvement to
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contribute to progress at home. All teachers and support staff who work with the pupil are made
aware of theirneeds, intended outcomes and the supportand/orstrategies that are required.

Do

The class teacherremains responsiblefor working with the child on a daily basis. Where the
interventionsinvolve group or one-to-one teaching away from the main class teacher, they still
retain responsibility for the pupil. They work closely with any teaching assistants or specialist staff
involved, to plan and assess the impact of supportand interventions and how they can be linked to
classroomteaching. The SENCO supports the class teacherinthe furtherassessment of the child’s
particularstrengths and weaknesses and advising on the most effective form of support.

Review

The effectiveness of the supportand interventions and theirimpact on the pupil’s progressis
reviewed regularly. The impactand quality of the supportandinterventionsis evaluate d, along with
the views of the pupil and their parents. The teacher, working with the SENCO, will revise the
supportinlightof the pupil’s progress and development, deciding on any changes to the support
and outcomesin consultation with the parentand pupil.

Where a pupil has an Education and Health Care Plan (EHCP), the Local Authority, in cooperation
with the school, mustformally review that plan, through the Annual Review cycle, asaminimum
every twelve months.

Managing the needs of pupils receiving SEN/D support

Reasonable adjustments and intervention through quality first teachingis part of usual classroom
practice. The school uses a class provision map to record any additional intervention which has been
put inplace for pupils who are causing concern or have beenidentified as requiring SEN support.
Thisis updated throughout the four-stage APDR cycle.

For children with ahigherlevel of SEN orcomplex needs, the school may decide to use an Individual
Provision Map (IPM) or Assess, Plan, Do, Review (APDR) profile. Where specialist advice has been
received, recommendations forsupport will be incorporated. This outlines our aspirations, aims and
outcomes fora pupil with SEN to evidence and monitorthe impact of a higher level of supportand
intervention. Progress towards outcomesis reviewed termly.

The progress of all children receiving SEN supportis discussed at termly Pupil Progress meetings and
isreviewed by the SENCO along with the Senior Leadership Team.

For more detailed information of the school’s provision for pupils with SEN/D, please see the School
SEN Information Report onthe school websitewhichis reviewed annually.

Specialist support and external agencies

School may decide toinvolve specialist advice wherea pupil continues to make less than expected
progress, despite evidence-based supportand interventions. Parents are always consulted before
any seekingthisadvice. Itisalsoa requirementin Peterborough schools that before referrals can be
made to most outside agencies, that parents attend an accredited parenting course and completean
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Early Help Assessment (EHA) first, allowing time also for strategies and support through both to
embed.

Where, despite the school having taken relevantand purposeful action to identify, assess and meet
the SEN of the child or young person, the child oryoung person has not made expected progress the
school will consultthe Local Authority threshold documentand decide ifitis appropriate to pursue
an Educational, Health and Care Plan needs assessment. The APDR planis usedto provide evidence
of the school’s provision and impact on the child’s outcomes. Parents also have the right torequest
an EHCP needs assessment through the Local Authority.

Criteria for exiting SEN support

Ifitis feltthatchildren are making progress which is sustainable then they may be taken off SEN
Support. If thisis the case then the views of the teacher, SENCO, pupil and parents need to be taken
intoaccount, as well asthat of any other professionalsinvolved with the child. If everyoneisin
agreement, all records will be kept until the pupil leaves the school (and passed on to the next
setting). The pupil will continue to be monitored through the school’s usual monitoring procedures.
Ifitis feltthatthe pupil requiresadditional assistance in the future, thenthe proceduressetoutin
this policy will be followed.

Supporting pupils and families

We strive to work with pupilsand theirfamiliesto meetand agree ontheir SEN needsandthe
necessary provision. The school’s SEN Information Report provides information for parents about
supportat variouslevels.

Peterborough City Council have also produced a Local Offerto support parents to make informed
choices andto signpostthem to different services. The linkis available here:

https://www.peterborough.gov.uk/residents/special-educational-needs/local-offer/what-is-the-

local-offer/

The SEND Partnership Service offerimpartial advice, advocacy and information to parents about the
SEN process and theirrights. Contact details can be found on the Peterborough website. The SEND

Partnership Service can also support parents to accessindependent supporters to help them
through the EHCP assessment process.

Supporting pupils at school with medical conditions

The school recognises that pupils at school with medical conditions should be properly supported so
that they have full access to education, including school trips and physical education. Some children
with medical conditions may be disabled and where thisis the case the school will complies with its
dutiesunderthe Equality Act 2010. Some may also have SEN and may have an EHCP which brings
togetherhealth andsocial care needs.

For furtherinformation please see ‘Supporting Pupils at School with Medical Conditions’ policy
which can be found on the school website.
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Monitoring and evaluation of SEN/D

The effectiveness of the school’s SEND policy and provision is evaluated through:

Monitoring the quality of teachingandlearning

Tracking and analysis of pupil progress and intervention data

Pupil Progress meetings

Monitoring of procedures and practice by the SEND governor

The school’s Self-Evaluation Framework document

Regular meetings with parents and staff, both formal and informal.

Roles and responsibilities

Provision for pupils with SEN/Dis a matterfor the school as a whole. The Academy Council, in
consultation with the Headteacher, has alegal responsibility for determining the policy and
provision for pupils with special educational needs. It maintains ageneral overview and has an

appointed representative who takes particularinterest in this aspect of the school.

The Academy Council will ensurethat:

The necessary provisionis made forany pupil with SEN/D

All staff are aware of the need to identify and provide for pupils with SEN/D

Pupils withSEN/Djoininschool activities alongside other pupils, so faras is reasonably practical
and compatible with theirneeds and the efficient education of other pupils

They have regard to the requirements of the Code of Practice 2014

Parents are notified if the school decides to make SEN/D provision fortheirchild

They are fullyinformed about SEN/Dissues, so that they can play a major part in the school self-
review

They set up appropriate staffingand funding arrangements, and oversee the school’'s work for
SEN/D

The Headteacherisresponsible for:

The management of all aspects of the school’s work, including provision for pupils with special
educational needs

Keepingthe Academy Council informed about SENDissues

Working closely with the Assistant Headteacher: SEN/D, Inclusion and Safeguarding

The deployment of all special educational needs personnel within the school

Monitoring and reporting to governors about the implementation of the schools’ SEN/D policy
and the effects of inclusion policies on the school asa whole

The Assistant Headteacher: SEN/D, Inclusion and Safeguardingis responsible for:

Overseeingthe day to day operation of the school’s SEN/D policy
Co-ordinating the provision for pupils with special educational needs and/or disability
Ensuringthat an agreed, consistent approachisadopted
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e Liaisingwithandadvisingotherschool staff

e Helpingstafftoidentify pupils with specialeducational needs

e Carryingout assessments and observations of pupils with specificlearning problems

e Supportingclassteachersindevising strategies, setting targets appropriateto the needs of the
pupils, and advising on appropriate resources and materials for use with pupils with special
educational needs and on the effective use of materials and personnel in the classroom

e Lliaisingclosely with parents of pupils with SEND alongside class teachers, so that they are aware
of the strategies thatare beingused and are involved as partnersin the process

e Liaisingwithoutside agencies, arranging meetings and providing alink between these agencies,
classteachersand parents

e  Maintainingthe school’s SEN/D registerand records

e Assistinginthe monitoringand evaluation of progress of pupils with SEND through the use of
existing school assessmentinformation, e.g. class-based assessments/records, tests and SATs

e  Contributingtothe in-service training of staff

e Liaisingwiththe SENCos/Inclusion Managersin receiving schools and/orother primary schools
to help provide asmooth transition from one school to the other

e Takingpartin SEN/D moderation.

Class teachers are responsible for:

e Providinghigh quality teachingforall children

e Assessingpupil’s needs and planningappropriateadjustments, interventions and supportto
match the outcomesidentified forthe pupil (in liaison with the SENCO, parents and pu pil)

e Regularlyreviewingthe impact of these adjustments, interventions and support, including
pupils with SEN/Dinthe classroom, through providing an appropriately differentiated
curriculum

e Retainingresponsibility forthe child, including working with the child on a daily basis

e  Making themselves aware of the school’s SEN/D policy and procedures foridentification,
monitoring and supporting pupils with SEN/D

e Directlyliaising with parents of children with SEN/D

Storing and managing information

Documents relating to pupils onthe SEN/Dregisterwill be storedin locked cabinets orasecure
online area. SEND records will be passed ontoa child’s next settingwhen he orshe leaves Lime
Academy Watergall. The school has a Confidentiality Policy which applies to all written pupil records.

Complaints

The school has a complaints procedure which can be found on the school website.
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